U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [X] Title | [X] Charter [Wagnet [] Choice

Name of Principal Mrs. Katie Ellen Dabney
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Mesquite Elementary School
(As it should appear in the official records)

School Mailing Address 9455 East Rita Road
(If address is P.O. Box, also include street addyes

City Tucsot State AZ Zip Code+4 (9 digits tota8574:-630(
County_ Pima Count State School Code Numbi_10-02-20-712
Telephone52(-87¢-210( Fax_520-879-2101
Web site/URL__http://mes.vail.k12.az.! E-mail _dabneyk@vail.k12.az.
Twitter Handle Facebook Page
https://twitter.com/MESevent https://www.facebook.com/MesquiteElementar
S y Google+ N/A

Other Social Media Link
YouTube/URL_N/A Blog N/A N/A

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderMr. Calvin Baker, N// E-mail: bakerc@vail.k12.az.us

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name_Vail Unified District Tel. 520-879-20
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. Jim Coulter, N/A
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 8 Elementakiools (includes K-8)
_ 5 Middle/Junior higtheols

4 High schools
1 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

8 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 55 53 108
1 50 52 102
2 62 56 118
3 43 61 104
4 60 58 118
5 64 63 127
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 334 343 677

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

4 % Asian

0 % American Ind@amlaska Native

6 % Black or African American

5_5 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

51 % White
4 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during 82 - 2013 year: 5%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

19

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

27

(4) Total number of students in the schoo
of October 1

aS g0

(5) Total transferred students in row (3)
divided by total students in row (4)

0.047

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school2 %
12 Total number ELL
Number of non-English languages represented:. 4
Specify non-English languages: Spanish, JapaAeabic, and Dutch

8. Students eligible for free/reduced-priced meals:33 %

Total number students who qualify: 277

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 11 %

75 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

8 Autism _2 Orthopedic Impairment

0 Deafness _ 7 Other Health Impaired

0 Deaf-Blindness _ 17 Specific Learning Disability

1 Emotional Disturbance _ 32 Speech or Language irmpat

1 Hearing Impairment _ 0 Traumatic Brain Injury

2 Mental Retardation __1 Visual Impairment IncludBighdness
0 Multiple Disabilities _4 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 27

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

12

Paraprofessionals 31

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 25:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97 97% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X
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PART Il - SUMMARY

Welcome to Mesquite Elementary School, where weesent because of the partnership among parents,
students, staff and the community. It is the missibMesquite Elementary School to provide a pesiand
safe environment in order to nurture academic aehient, self-leadership and the understanding of ou
diverse community. Long before the school opertezlseed of this mission was planted by an inteitien s
council comprised of parents, community membersstaff. As we near our fifteenth anniversary, our
commitment to our guiding principles continuestet heart of our practice.

Mesquite Elementary school was opened in 199%ldional public school serving a neighborhood
attendance boundary. In 2012, Mesquite was transiti from a traditional public school to a Vail 8oh
District sponsored charter school. Mesquite istke Ticharter school serving a diverse populatibn o
students. Our service area consists of the sargdlm@ihoods that were once our attendance boundary.
According to Mesquite’s Charter, students livinghin our service area have the first priority iteatling
our school. Second priority goes to students livirignin the Vail School District, but outside of roservice
area. Third enrollment priority is given to studeliwing outside of the VSD attendance boundawdter
enrolling students within the first two charterggiiies, barring additional space, out-of-diststiidents are
accepted on a first-come, first serve basis. Kiétyen percent of students are enrolled through Open
Enroliment. Families from around the city of Tucsam@rcome extraordinary obstacles to enroll their
students at Mesquite. For example, we have stusdracommute over fifty miles to attend our school.
Other families have placed their homes on the ntdokphysically move to our service area.

Despite our fluid population, Mesquite is the higth@chieving school in the Vail School district wid
assessments and state standardized assessmeatgfigeyear. Vail has been ranked the highest
performing school district in the state of Arizdioatwo years.

A key strength is our principal, who leads Mesquiteur sustained quest for excellence. By knowiag
staff, the principal recognizes individuals’ strdmgand utilizes them. Placing the right peopltharight
roles makes our success a collaborative effora Aesult, Mesquite has developed several teachtéu
programs that have been adopted throughout thectigtroven programs include: Reteach and Enrich,
V.E.R.B. (Vocabulary Enrichment Reading ReteactcBjpthe Media Center Enrichment Program and our
Bell to Bell Learning culture. Staff members congiawork to ensure we maintain a rigorous enviren
that focuses on clear goals, essential skills, bigiectations and authentic learning experiencesdan

the changing needs of each student.

Mesquite’s traditions of high standards resultedunfirst Excelling School label in 2004. We wéhe first
school in the Vail School District to achieve tldbel, and despite Arizona changing its accouritgbil
system in 2011, we have received the state’s highlesl for 10 consecutive years. We also celebrate
several other recognitions and achievements, imuuidhe ASBA Golden Bell Award (2004), the Spdilig
on Success (2005), the A+ School of Excellence Aviram the Arizona Education Foundation (2005 and
2010), A+ Exemplary Program Award for the Mesqiftedia Center Enrichment Program (2010), and
Edutopia, “Schools That Work” (2011). In additianlteing recognized as a model school, Mesquiteshost
multiple visitors from around Arizona and from st®toast to coast.

Mesquite has championed and led the way for ottterds to follow, and we continue to do so. In oride
best prepare students for the 21st century andynéziog China’s growing importance and emergencanas
international economic power, we have demonstratedeadership and vision by introducing the first
Mandarin Chinese Language Immersion Program iveikeSchool District. The program will be offered
beginning in the 2014-2015 school year.

The educational excellence at Mesquite Elementap@ remains constant over the years, thankseto th
stringent academic standards that have been kepyfintact. Our staff are knowledgeable, educase]
flexible. They continuously focus on increasing ttepth of knowledge in the classroom and thrivebeast
practices. Our teachers’ expectations are th@diquite students can and will succeed.
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Mesquite has become a leader in the educationaicmity, enriching and extending to others. Our
successes reflect not only excellent teachingalsat a strong and connected community. Our dedicate
volunteers illustrate our community’s commitmenthe education of our children. Parents, voluntesamnd
business partnerships are major assets to ourabbtesquite.

We remain true to a mission that strives for exarele and have created a culture of high expectatarn
academic achievement. Together, we rise to corzhalenges and successfully prepare our students fo
the constantly evolving profile of 21st centuryrleer.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Arizona’s Instrument to Measure Standards (AIMS Standards Based Assessment that measures how
well students are mastering Arizona’s state statelaIMS measures student proficiency in Reading

(grades 3-5), Writing (grade 5), Math (grades 3a8y Science (grade 4) using the four performaene |
descriptors: Exceeds, Meets, Approaches, and Fall8elow. Exceeds and Meets are considered to be
acceptable proficiency levels. The Stanford 18 i®rm-referenced assessment administered to ssuiden
second grade to measure academic knowledge indhe af Reading, Math, and Language.

Arizona measures school accountability throughféderal system that assesses Adequate Yearly Bsogre
(AYP) mandated by NCLB. Mesquite has met AYP sitiheeinception of the system, indicating that
students are consistently meeting or exceedindtizena state standards in reading and math.

Arizona measures school performance based on s$tadeievement through its own accountability system
AZ LEARNS (Legacy). It awards points to schoolsdshen the percent of students passing AIMS and
individual student growth. Schools earn a labegnag from “Excelling” through “Failing”. Mesquiteds
consistently earned an “Excelling” label for 9 y@atemonstrating a required three-year averageidésts
exceeding the standard on AIMS across all subjetigaade combinations.

The new A-F accountability system for Arizona, inged in 2011, compares the growth in AIMS test
scores from year to year for similarly achievingdgnts. Fifty percent of the score is based orviddal
growth of students and that of the lowest perfogretudents, and the other fifty percent is basepesoent
passing AIMS and ELL reclassification. Mesquite basned a letter grade of “A” since 2011 when the
system was first instituted.

b) Overall, Mesquite’s performance trends on Alsf®w consistent strong student achievement inmgadi
and mathematics over the past five years. Witthadewide five year average of 93% (grades 3-5) of
students meeting or exceeding in both reading aattiematics, our students consistently outscorsttie
average of 77% in reading and 65% in math. Howelge,to changes in the AIMS Assessment with the
addition of the new Arizona College and Career fezss (Common Core) Standards in 2013, some
changes in our students’ scores have occurred.

The reading AIMS Assessment was altered in 20E2¢ount for the increased rigor of the Arizona €gdl
and Career Readiness Standards. Due to the indregee of the assessment, we experienced dipsnof t
percentage points or more in four reading subgrolips subgroups included 4th Grade African American
and Special Education students and 5th Grade 3stugation and ELL students. To address these dips
and the increased rigor of the new reading stasdand the AIMS Assessment, we have implemented the
use of more non-fiction texts (about 70% nonfictior80% fiction) and increased the lexicon levdlswr
reading resources. We are also requiring our stademo did not meet mastery on the AIMS Reading
Assessment attend at least twelve hours of remedielasses.

Mesquite’s Math scores continue to be strong. @Qurent year math data showed more growth in sulpgrou
than dips. As with reading, the mathematics AIMSd&ssment was altered to address the increasedfigor
our new standards. Dips of ten percentage poirtseicurrent year AIMS Mathematics Assessment
included two subgroups in 3rd Grade; our AfricaneXiman and ELL students, and one subgroup in 4th
grade, our African American students. We are adtitgghis issue by ensuring that our students atten
daily skill specific tutoring, intersession classasd daily math intervention groups. We are a¢gspiiring

our students who did not meet mastery on the AIM8Hdmatics Assessment to attend at least twelves hou
of remediation classes. Although there was a dthiwthe percent of students meeting or exceedmnthe
AIMS Assessment, the overall rate of passing indtheGrade African American subgroup is still 809%.

the ten students counted in that subgroup, thiesve special education services and two were pew t
Mesquite.
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Our current year AIMS data also showed strong dgnafitten percentage points or more within several
subgroups. Our 3rd Grade African American studestst from 67% meeting or exceeding on reading
AIMS in 2012 to 86% meeting or exceeding in 2012 ¥dw similar gains from our 3rd Grade Hispanic
students in reading (81% to 97%) in our Specialdation students (71% to 87%), and our ELL students
(50% to 100%). In 4th Grade our ELL students impibin reading (33% to 50%) and in mathematics (33%
to 77%).

Mesquite Elementary is a data driven school. Ititoally important to not only collect and analydata,
but respond to that information as well. We lookhat growth of each student very closely. Fronstaltient
subgroups to our bottom 25%, student growth iscatly important.

2. Using Assessment Results:

We seek high student achievement and excellenostiuction at Mesquite. One way in which we ensure
that we achieve this vision is through our balaremggroach to assessment. The purpose of assessrent
guide classroom instruction. Students’ academigeaements are evaluated on a regular basis thraugh
variety of formal and informal assessments. Thesessments directly measure students’ achievenitnt w
regard to the Arizona College and Career Readi§tsslards.

Teachers use formative assessments to assessdteryntd grade level essential standards. Thesklyee
formative assessments provide teachers, studentqaaents with timely feedback regarding student
mastery of objectives. The data is used to modisyruction to better meet the needs of studentsgiite
currently has several programs and practices icepiarespond to these needs including Math
Reteach/Enrich, V.E.R.B., and Intersession.

Reading, Math, and Writing Benchmarks are quartesessments given to students to measure the
achievement of the standards. These assessmergarmetudent mastery of the districts’ targeted et
standards. Teachers then determine the effectigeri¢he curriculum and the instruction implemernted
classrooms. Classes that do not demonstrate 80%nyas$ an objective reteach and retest that olvect
until 80% mastery is achieved.

Curriculum Based Measures (CBMs) are assessmemigigtered to monitor student progression of basic
fluency skills in math, reading, and writing. CBMe standardized and measure growth over time eThes
guick measures identify ability of Mastery, Instiooal, or Frustrational levels. Students perforgnim the
Frustrational Range are given a “Can’t Do/Won't D&sessment. This assessment determines if students
are unable to complete the skill or if extra matiea is needed. Students identified as “Can’t Dexaive
individual interventions for fifteen days. If thestidents continue to perform in the Frustratioaabe,
additional testing is considered.

AIMS and SAT10 are the state assessments desigmeddsure a student’s understanding of the state
standards. Assessment summaries are revieweddsharkdiscussed with teachers at the beginnitigeof
year during Mesquite’'s Data Dig. The data is useidéntify and reflect on areas of strengths and
weaknesses to improve instruction for the currehbsl year.

Teachers participate in bi-monthly Data Team mestihat provide an opportunity to examine and aealy
all the different forms of student assessment ddta.team works together to collaboratively analyze
assessment results, set or modify goals for impneve:, monitor results, and discuss implementation
strategies in order to drive instruction and mbetdoal of success for all students.

Student success is the collaborative efforts ahaise involved in the education of the child. Teas
routinely communicate assessment results to ste@et parents/guardians. PowerSchool is an imgortan
online communication tool that allows parents/guiars access to grades, assignments, and attendance
information. Individual student AIMS, SAT10 and Bémark results are mailed home to parents. Student
progress is also reported to parents through Stdsdased Report Cards. Teachers discuss past and
current test scores with parents as a way of tngcghildren’s progress.
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3. Sharing Lessons Learned:

The Vail School District and Mesquite serve aghtliouse to educators around the nation. Mesqagesh
visitors from all over the country. Hundreds of edlors have come to observe and eagerly learn from
Mesquite’s successes. Visitors will observe our dite teacher created programs including: Bell¢éd B

Learning, Math Reteach and Enrich, Advanced Ma#iaBced Literacy, and the Mesquite Enrichment

Program.

The Mesquite Enrichment Program aligns with Meggsiivision/mission by nurturing academic
achievement and recognition through a challengurgaulum, strong technology, research based measur
and best practices that focus on student leariling.Mesquite Media Center Enrichment Program is
designed to enrich instruction in Science and $&tiadies. The program is designed as a centedbase
model, including whole group instruction and distas components. The center model involves theetdnt
areas of writing, math, art, and technology. The fmontent areas align to a Science or Social 8sudi
central theme, which changes yearly. The actividiesach center are planned for two different atécle
levels—second-third grade, and fourth-fifth graflleis school wide enrichment program began as a
Mesquite initiative and is now being implementednany Vail Elementary Schools as well as schools
across the State as visitors come to observe. \W&ce to lead the way in reaching an even greater
audience of educators who are committed to enriahoe all.

Mesquite Elementary classrooms are featured onogdutEdutopia is a website published by the George
Lucas Educational Foundation. Edutopia celebratdsacourages innovation. In 2011 the producers
documented Mesquite’s success with a series ti8etools That Work” which focuses on evidence-based
successes and uses how-to videos to help develmatohal leadership. The producers interviewed
Mesquite’s teachers, students, principals, and midtrators. Our educators shared their resourasdimg
Math Reteach and Enrich, differentiated instructemmd Tips for Working with a Low Budget.

Beyond Textbooks is a wiki web-based tool that bemgma Vail initiative to communicate and collaltera
with peers across the District. Beyond Textbooksdrawn beyond Vail's boundaries, and now Mesquite
educators share our “secret sauce” with ninetyokidzpartner districts. Teachers use the wiki teexevhe
curriculum and calendars, locate and/or share resanaterials, and to communicate and collaborite w
peers across the district and state. Mesquite’sdpdais videos are used at every Beyond Textbagikitig,
reaching over 100,000 students and 9,000 educsaoisyear.

4. Engaging Families and Community:

Mesquite’s mission statement includes the impodasfan active partnership with parents, studesids,
and community. Mesquite relies heavily on thesati@hships for the common purpose of student sgcces

Mesquite reaches out before school begins to ste@enl families through “Meet-the-Teacher” night
allowing families to meet the teachers, visit dlaems, and ponder volunteer opportunities. Graeeifip
curriculum nights follow soon after school begifkroughout the year, parents view their child’sgoess
via their online PowerSchool account and receiveklyeemail newsletters that include the next week’s
tutoring schedule and events. Mesquite's websdeebook page, Twitter account, teacher classroogsbl
podcasts, and the Gila Monster Weekly e-newslatieiconstantly updated for easy access to cumeht a
archived activities and information.

Mesquite teachers connect with their students andlies through twice yearly parent teacher comfees
(and as needed). Supplemental school programsgdimgnschool year include Junior Achievement, Biz
Town, Accelerated Reader, curriculum based fiefitra “Love of Reading” week, grade level music
programs, and a school-wide science fair. Tutoisrayailable after-school weekly for all studergsazgell

as a wide variety of clubs: Choir, Orchestra, Bafldght Flight, National Elementary School Honor
Society, Student Council, Gilly's Green Team, M@llgmpiad, Reading is Fun Club, Homework Club, AR
Club, Broadcast Team, and Girls on the Run. Teadm@&re an option to participate in Vail's Home Visi
Program allowing teachers to build a more perspiationship with families.
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Parents are always welcomed on our campus to bhaecé with their children, volunteer for field tripsnd
help in the classroom. Our Mesquite PTSA is whuwilyolved through Family Fun Nights, Fall Festival
(over 4000 children and parents attend yearly)| Fade Day, Movie Nights, Grandparents’ Day, and
several festivals throughout the year complete faitid vendors, jumping castles, and classroom games
The PTSA actively raises funds for much neededdatmuipment and activities through a yearly Spell-
Thon and Scholastic Book Fairs. Our Mesquite Saar@il comprised of parents, community members,
staff, and teachers advises and meets with oucipahmonthly on issues proprietary to the schadl.
groups including our Community Partners, Rayth&@almart, Ace Hardware, Target, and others
demonstrate their commitment to Mesquite’s wellgeand success on a daily basis.

The relationship that Mesquite forges between stisdg@arents, and our community demonstrates tle va
that is placed on each individual student’s suceessachievement.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

At Mesquite our philosophy is to challenge studevith a high quality education that not only focsiss
standards and district curriculum, but also prep#nem for the future. It is critical that our daulum and
programs answer each of DuFour’s four essentiadtopres: 1) What do we want students to learn? 2y Ho
do we know if they have learned it? 3) What do wefdhey haven't learned it? 4) What do we ddigy
have learned it? Our teachers have identified gsegial Skills/Objectives within the Arizona Cgjéeand
Career Readiness Standards and created commocutwmimaps that determine when each skill is taught
(for each content area). Every Essential Skillbeen unwrapped and that document gives teachers the
necessary information and background to instruetskill effectively. This is our answer to DuFoufiist
guestion. To answer question number two, our taadteve created Common Formative Assessments for
every Essential Skill/Objective in math and readifige answer to questions three and four is ouedét
and Enrich program in math and V.E.R.B. in reading.

The Balanced Literacy program at Mesquite encoragedents’ active participation in reading, watin
listening, speaking, and language skills. Wholeugriessons are taught using the Essential Elenoénts
Instruction and incorporate Webb’s Depth of KnowjedGroup, partner, and independent work are based
on teacher created learning centers that focusandshon, high rigor, and meaningful lessons/awivit

Mesquite’s approach to math instruction aims fghker level thinking skills through fluency, conoegt
and procedural methods. It is our focus to devalgprong foundation for higher order thinking amdigbem
solving skills aligned with the Arizona College a@dreer Readiness Standards.

Our emphasis in social studies is on real life egpees, as well as history. Junior Achievemeiat sshool
wide program. In addition, fifth grade studentstiograte in Junior Achievement Biztown. We haveoals
had the opportunity to have guests from Colonidlisvnsburg as a culminating activity to our yeamdo
school wide study of American history.

Mesquite’s annual Science Fair provides our stidamhance to apply the scientific method to realdv
experiments in efforts to test their hypothesisilhesults are then displayed at our school’ swadair
showcase and Vail Pride Day, and winners are chiwsba presented at the Southern Arizona Research,
Science, and Engineering Fair.

Students at Mesquite participate in physical edacamusic, art, and computer skills which playstal
role in our curriculum. Students participate infeacea weekly, taught by highly qualified spectalis
Mesquite’s physical education program promotescainealifestyle through activities including Jumpe
for Heart and the implementation of our distriat/ieliness policy. Through the music curriculum, stoid
learn about the different aspects of music. Thegiring culminates in a grade level musical peréoroe.
In art, students learn about various artists, geafart, and the highlight of our art programti®ar annual
Vail Pride Day. At this celebration our student'erwis displayed for public viewing. Within the cpoter
lab, students participate in online lessons thppstt classroom instruction as well as learninghasic and
fundamental skills of using technology in the 2destury.

Technology is as much a part of the curriculumexscp and paper. Students at Mesquite have acoess t
computer lab, a classroom set of iPods and iPadsdesktop/laptop computers within classrooms dispo
To aid with instruction each classroom is equipyét a high definition projector, a document camera
sound amplifier, and a teacher laptop used to impte resources from Beyond Textbooks.

At Mesquite and in VSD, textbooks are not usedusisaulum, but simply as resources. The identified
Essential Skills within The Arizona College and &arReadiness Standards is our curriculum. Teachers
follow our district wide curriculum maps which deténe the “what” and “when” concepts are taughte Th
“how” a concept is taught is up to teachers. Wei@alur teaching staff as professionals and all@mtthe
autonomy to choose the resources to best teachsk&gich
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2. Reading/English:

We use a Balanced Literacy framework for readisgruction. Students work in mixed ability reading
groups. This enables students to use cooperatvritg activities, Kagan structures, and independen
practice to enrich the learning process. Smalthegled reading groups are flexible allowing for
movement to the level most appropriate for eactiestt Mesquite provides teachers and studentsatzes
a wide variety of literature including many genaesl reading levels.

Mesquite’s Balanced Literacy instruction includ8mall differentiated ability groups to instruct dezy
and daily engagement in reading and writing adgéisi{e.g., independent, guided, and shared readivig)
also focus on a foundation of phonics skills atgheary level (Spalding) and spelling instructi@udents
have access to Accelerated Reader for indepeneading practice. Six Traits of Writing and DailyaDr
Language are utilized to enhance the writing precéscabulary Enrichment Reading/Reteach Block
(V.E.R.B) and academic vocabulary ensures masfaheaeading standards. Headsprout, an intensive
phonics based reading computer program is useehfty intervention (K-1st). We also utilize dailsage
level reading interventions for readers fallinghie bottom 25% of students in grades 1-5.

Mesquite has developed a school wide program, MdaapEnrichment Reading/ Reteach Block
(V.E.R.B.), which is dedicated to ensuring the ragsbf reading standards. State standards taught in
reading are monitored weekly using formative asees$s. Students who master the reading standards at
80% on the formatives are placed in an enrichmenbg. Students not mastering the formatives are
retaught and retested. The objective behind theldpment of the V.E.R.B. period continues to godmely
state/minimum standards and ensure that studenitsvacat high levels, establish rigorous curriculum
standards, and high expectations for all stud&dta has shown that the V.E.R.B. model has inccease
reading scores.

Students are continually monitored using Word Idieation Fluency, Oral Reading Fluency, Formative
Assessments, and quarterly Benchmarks to provafgndstic information ensuring the most effective
interventions are utilized. Three times a yearstiltlents are assessed to determine their orahgeadd
writing abilities. This provides data for choosiagpropriate reading levels and/or interventionghiji
gualified reading specialists provide support faders falling in the bottom 25% through one-ore on
instruction or small group assistance 4-5 timesakwvAdditional opportunities for remediation are
available to students in-need including: skill sfietutoring, one-on- one coaching, reteach oppdities,
fluency intervention groups, and Intersession egs®ur Reading Instruction capitalizes on studeatest
while maintaining a high level of rigor.

3. Mathematics:

Math instruction is a priority at Mesquite. Mathdrmoa instruction is organized around the Arizondl €z
and Career Readiness mandate. We use Balancedwiath, includes daily spiral review, a conceptual
lesson, daily math fact practice, mental math,apdoblem of the week focusing on problem solving
strategies.

Mesquite’s math instruction goes beyond skills ficac We implement the best strategies of teaching
conceptual understanding, which applies a handearning approach, and non- traditional IEEI, which
fosters student lead discovery. Mesquite’s mattruntion utilizes a variety of resources and pragga
including Beyond Textbooks. Teachers and staffdada collected from our various assessments tthiay
foundation of our classroom instruction.

For the past decade Mesquite has been the ligrgrsmimol of VSD for our Math Reteach and Enrich
program (R&E). Math R&E is a block of time resenfed ensuring mastery of the Arizona College and
Career Readiness Math Standards. Formative Assassmbich address one specific math standard are
administered after regular math instruction occlihe weekly Formative Assessment determines student
placement in either reteach or enrichment clagsssh day from 12:30-1:00 p.m., students are erther
taught or enriched on that specific math standamoligh differentiated instruction. Students perfioigrat
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or above 80% are considered to be at mastery. Wastiedents are placed in enrichment classes tsitrev
the standard using higher level thinking skillgluding logic and reasoning. Students who score @88
below are targeted for Reteach. Students in Retemelive instruction specific to their needs. Aliereek
of Reteach lessons, students are re-assessestutient does not achieve mastery, that studeatgsted

for individualized interventions. The Math R&E ctas change weekly based on the results of the weekl
formative.

Mesquite’s Advanced Math program focuses on these&our high achieving students and those stgdent
who have demonstrated knowledge on assessmentdaasdoom performance exceeding their grade level.
We have an Advanced Math teacher who has desigpsabeam that provides differentiated instruction a
one to two grade levels above students’ presediegfeor students who aspire to display their kndgée
through competition, we have a Math Olympiad team.

To address the needs of struggling students, teaphevide differentiated instruction through staruts
based after school tutoring, math fluency interiaT®, and intersession. Our math instruction isgies to
meet the needs of all students.

4. Additional Curriculum Area:

Ensuring that students are well rounded is an itapbigoal at Mesquite. Our students participategrkly
specialty classes including Music, Art, Physical&ation, and Technology/Computer Lab. Mesquite
utilizes a variety of programs to ensure thattaltlsnts experience success and academic growth.

Students participate in a weekly school wide Méimter Enrichment Program focusing on a Science or
Social Studies theme which is determined througeaaly student interest survey. This year’s thesre i
science topic on animals titled, “It's a Jungle @bere: Creatures and Features.” Students have been
learning about the different animal classifications

The Media Center Enrichment Program began witlvigien of extending enrichment to the entire studen
population. Enrichment equals extensions and exteasre for everyone. Our media center mantra is
based on a quote by Benjamin Franklin, “Tell me BRdrget, Teach me and | Remember, Involve meland
Learn.” Consistent trends in AIMS, Benchmark, atah®rd 10 data identified the need to challenggéi
achieving students. The data made it evident thabihtinue to maintain and increase student achieng

a plan of action had to be developed. Toward obitgithese goals, a leadership team was formecktiea
plan, including program goals, objectives, and oures.

This outcome was accomplished through a centerdbaséchment model, including whole group
instruction and discussion components. The excjtivgsibilities of providing enrichment in all conte
areas, especially science and social studies,dghrthe vehicles of writing, math, art, and techggle
unique to the program. The activities at each caareplanned for two different academic levelspse-
third grade, and fourth-fifth grade. This progralfowas our students additional exposure to sciemck a
social studies content through a project basedilegiapproach. This enables the program to be cross
curricular in nature.

The program is monitored and evaluated throughestiusurveys and teacher feedback solicited during
faculty meetings, instructional team leader mestimgd data team meetings. As well as through stude
performance, completed products, an end of thestedent Exit Project, and participation in spoesior
writing projects and contests.

The unique qualities that make the Media Centeichnrent Program exemplary are the servicing of a
school wide population, the teaching of a standbeds®d curriculum, in- depth investigations vesurace
learning, and the use of technology to ensure antyafeirst Century Learner with a renewed spark of
creativity.
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5. Instructional Methods:

Active engagement is a key component to our instmal methods. We strive for 100% engagementlof al
students 100% of the time. Mesquite teachers astemsaat providing active participation opportwestior
students including whiteboards, partner sharinigkthlouds, thinking prompts, hand gestures, amibua
engagement structures. Teachers utilize the Eas&htiments of Instruction (EEI), Kagan structuses]
multiple intelligences.

Consistent, school-wide, balanced literacy meatsgeds of all learners. Literacy centers enahbiests to
reach higher levels of reading development threemgaging, hands-on experiences and cooperative
learning. Students needing extensive remediatemgive instruction through highly qualified reading
specialists in a small group setting, or individzed interventions (Rtl). Enrichment opportunités
offered for talented readers through Junior GrestkB in an additional literacy block.

A K-5 balanced math approach includes daily revieental math, problem solving, and fluency practice
Teachers implement inverted EEI (IEEI) encouragiisgovery of concepts through manipulatives and rea
world problems. Excelling math students are chgehthrough an Advanced Math pullout during the
regular math block creating smaller class sizélerregular classroom and providing differentiaiiothe
overall program.

The needs of all learners are continually addred3edisions are data driven, identifying studersiag
systematic, formative and quarterly assessmentgchtnent and reteach extensions are provided when
students meet or struggle with concepts. During R.E. and Math Reteach and Enrich, students receive
instruction from teachers other than their owneA# reteaching opportunity, students still periagn
below a mastery level are offered specific instarcin after-school tutoring. Intersession suppettsient
learning during Fall and Spring Breaks when stusléait below reading or math standards during auib#t
Benchmark assessments.

Technology supports and supplements instructioachiiers maintain a classroom blog. A computer lab
provides students with interactive activities tmfaerce concepts. Teachers utilize websites inclgdi
LearnZillion, Studylsland, and BrainPop to suppletriastruction. Accelerated Reader motivates and
monitors students, while Headsprout is used aatanvention for struggling readers.

Mesquite embraces an inclusion model that callshferinstruction of all students in the least iestre
environment. Regular and special education teaehers collaboratively to modify instruction and
accommaodate students. English Language Learners/eeone-on-one and small group instruction to
enhance academic and social language development.

Effective, engaging instruction is our most powkrésource and by engaging “ALL students, ALL the
time,” an environment of high student achievemsrreated.

6. Professional Development:

A coherent approach to professional developmetrtitisally important to ensure the ongoing learnfag
staff. Each teacher knows that when we better tugs@rofessionally, we become more effective i th
classroom. We are never content with the statusrgoar operations or in our curriculum methods. ave
constantly looking for better and more efficientysw@o accomplish our mission. This guiding prineipl
directly applies to the emphasis of professionaktigpment at Mesquite.

We provide professional development opportuniteesafl of our staff from new to veteran teacherstdse
the school year begins we offer New Teacher Indadibr our new teachers to the district which fasuen
the Essential Elements of Instruction, lesson plagyrclassroom management, cooperative learning,
questioning techniques, higher order thinking, prayram instruction for Reteach/Enrich and DMS. New
teachers spend a total of nine days receiving dinstruction on these important elements. Thehescare
in the New Teacher Induction program for a totavad years. New teachers also receive coaching from
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master teachers in Balanced Math/Literacy andeir tBEI instruction through Cognitive Coaching.

Throughout the school year we hold bi-monthly stadéfetings that focus on professional developmeint. A
these meetings teachers discuss Kagan structulezanistently share best practices. During a staff
meeting we often have teachers highlight effectivategies. In fact, as a school we have implendeate
school wide editing program for writing. The C.USP(capitalization, using powerful words, punctoati
and spelling) program was the idea of one of dthr firade teachers. Since the implementation of 2%,
we have seen an increase in our writing scores.

To effectively communicate with parents and remaimovative, we trained teachers on creating classro
blogs. With these blogs teachers can upload honlewlass newsletters, podcasts, and communicake wit
parents. Our teachers have created an interadgéee prhere the students log on to their teache, fill

out homework online, and the results get sentédehcher directly. This helps the students anensuget
comfortable using the blogs and checking the blaityd

Every year our district dedicates four half-dayemvsces for staff dedicated to professional develept.
Continuing education for our teachers is imperativstay up to date on the latest and best teaching
practices.

7. School Leadership

The leadership team at Mesquite is comprised oireipal, assistant to the principal, and gradelev
Instructional Team Leaders. "Management is efficygn climbing the ladder of success; leadership
determines whether the ladder is leaning agaiestigint wall," Stephen R. Covey. The principal basn
leading Mesquite for the last eight years. The #tasit to the Principal has served in the curresitipn for
two years. Our leadership team employs a Servaddrship approach as highlighted by Steven Covey
where all stakeholders are empowered to take aletship roles.

The principal has leadership abilities that crélagebasis for our sound ladder of learning and
professionalism. The walls in which we choose &mleur ladder are based on a solid philosophy of
education. This philosophy has allowed us to mairdehigh level of success and student achieveriiét.
principal and assistant principal express theg ly stating “Our job is to provide teachers wihearch
and instructional support to do their job the libat they can.” They support the basis of theidézahip
mentality on Marzano’s School Leadership Model.yrakso refer to Todd Whitaker’s “What Great
Principals Do Differently: 15 Things That Matter Btd They believe that there are three keys ta ttobes
as principal and assistant to the principal: pesitelationships, instructional leadership, andbilisy.

Through our Site Council meetings, our leaderskenetbps a close relationship with parents and
community members. The Site council is designe@poesent and include all areas of the Mesquiteieul
There are also various leadership roles for steffighlight their unique talents including PBIS éRive
Behavior Interventions and Supports), Cognitive €uag, Balanced Literacy and Math Coaching,
Enrichment Team, Student Solutions Team, Curriclilmmagement Team, and District Formative
Assessment Team.

Mesquite has established Instructional Team Leaslboskeep communication flowing easily between the
principal and the teaching staff. The principaldsohnnual retreats to reflect on the past yeacsesses

and areas in need of improvement. She meets vatRTIBA regularly to plan out the year’s goals and
events. Our annual PBIS survey allows everyonedvige feedback regarding issues dealing with schoo
safety, health, and leadership. Staff members negedarly with the principal and assistant printifoa
professional development and collaboration on slolvaie activities.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad¢. 3
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 91 93 93 94 98
% Exceeds 56 49 54 56 58
Number of students tested 97 103 110 99 101
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wifR 0 0 0 1
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets plus % Exceeds 84 89 84 95 100
% Exceeds

Number of students tested 32 18

2. Students receiving Special

Education

% Meets plus % Exceeds 67 72 64 92 82
% Exceeds 38 33 19 27 33
Number of students tested 15 17 16 11 12
3. English Language Learner

Students

% Meets plus % Exceeds 33 50 50 0 100
% Exceeds 50 0 0 0 0
Number of students tested 3 8 2 0 2

4. Hispanic or Latino

Students

% Meets plus % Exceeds 91 88 82 97 100
% Exceeds 52 48 63 42 53
Number of students tested 33 26 32 33 28
5. African- American

Students

% Meets plus % Exceeds 56 78 100 75 100
% Exceeds 38 20 80 75 44
Number of students tested 7 9 5 4 9

6. Asian Students

% Meets plus % Exceeds 100 100 100 100 100
% Exceeds 75 56 38 100 67
Number of students tested 5 8 8 3 3

7. American Indian or
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Alaska Native Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 96 97 96 93 96
% Exceeds 55 51 50 59 63
Number of students tested 49 60 64 59 60

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseeérmstsidue to the small number of students in thagrewp
(less than 1%). We were unable to locate the numibstiudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DepanttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgihginformation provided to schools from the ADE
only accounts for the overall number of studerstet (the information provided to schools was mokén

up by number of students tested within that sulqggior to 2012).
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 86 92 94 95 97
% Exceeds 58 48 59 59 60
Number of students tested 104 98 99 98 110
Percent of total students testd 100 100 100 100 0 10
Number of students tested wittD 0 0 1 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets plus % Exceeds 86 88 95 100 94
% Exceeds

Number of students tested 28 26

2. Students receiving Special

Education

% Meets plus % Exceeds 57 50 85 57 86
% Exceeds 25 7 23 29 43
Number of students tested 12 12 13 7 14
3. English Language Learner

Students

% Meets plus % Exceeds 50 33 67 100 100
% Exceeds 0 0 0 0 67
Number of students tested 4 3 1 2 3

4. Hispanic or Latino

Students

% Meets plus % Exceeds 87 83 88 93 93
% Exceeds 53 29 53 57 40
Number of students tested 31 30 31 28 31
5. African- American

Students

% Meets plus % Exceeds 80 100 100 100 88
% Exceeds 36 67 29 56 30
Number of students tested 10 7 4 8 8

6. Asian Students

% Meets plus % Exceeds 100 100 100 100 100
% Exceeds 50 86 100 100 100
Number of students tested 8 7 3 3 5

7. American Indian or

Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 85 94 96 95 100
% Exceeds 60 44 60 60 60
Number of students tested 53 54 60 58 64

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseénstsidue to the small number of students in tHagrewp
(less than 1%). We were unable to locate the numibstudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DepanttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgthginformation provided to schools from the ADE
only accounts for the overall number of studergge (the information provided to schools was mokén
up by number of students tested within that subgmior to 2012).

Page 21 of 29



STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 92 90 96 86 96
% Exceeds 42 53 57 53 47
Number of students tested 98 97 115 114 99
Percent of total students testd 100 99 100 100 100
Number of students tested wittD 0 2 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets plus % Exceeds 91 100 96 84 84
% Exceeds

Number of students tested 33 23

2. Students receiving Special

Education

% Meets plus % Exceeds 67 71 71 67 100
% Exceeds 11 31 0 17 22
Number of students tested 9 14 7 6 9
3. English Language Learner

Students

% Meets plus % Exceeds 50 50 100 75
% Exceeds 0 0 50 0 0
Number of students tested 2 2 2 0 2
4. Hispanic or Latino

Students

% Meets plus % Exceeds 86 89 91 76 89
% Exceeds 31 46 49 31 33
Number of students tested 36 35 33 35 22
5. African- American

Students

% Meets plus % Exceeds 100 100 88 50 83
% Exceeds 50 17 44 33 56
Number of students tested 6 4 11 4 6
6. Asian Students

% Meets plus % Exceeds 100 100 100 100 67
% Exceeds 57 100 67 75 0
Number of students tested 6 2 3 5 3
7. American Indian or

Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 94 89 98 92 100
% Exceeds 41 52 59 54 48
Number of students tested 49 56 68 68 65

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseénstsidue to the small number of students in tHagrewp
(less than 1%). We were unable to locate the numibstudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DeparttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgthginformation provided to schools from the ADE
only accounts for the overall number of studergge (the information provided to schools was mokén
up by number of students tested within that subgmior to 2012).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grad¢. 3
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 95 90 88 94 94
% Exceeds 29 19 15 18 40
Number of students tested 97 103 110 99 101
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wift2 0 0 0 1
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets plus % Exceeds 94 89 80 95 100
% Exceeds

Number of students tested 32 18

2. Students receiving Special

Education

% Meets plus % Exceeds 87 71 36 85 82
% Exceeds 15 11 6 0 17
Number of students tested 15 17 16 11 12
3. English Language Learner

Students

% Meets plus % Exceeds 100 50 50 100 100
% Exceeds 0 0 0 0 0
Number of students tested 3 8 2 0 2

4. Hispanic or Latino

Students

% Meets plus % Exceeds 97 81 82 93 96
% Exceeds 21 11 6 12 37
Number of students tested 33 26 32 33 28
5. African- American

Students

% Meets plus % Exceeds 86 67 83 100 89
% Exceeds 14 10 14 0 22
Number of students tested 7 9 5 4 9

6. Asian Students

% Meets plus % Exceeds 100 100 100 100 100
% Exceeds 38 33 14 33 0
Number of students tested 5 8 7 3 3

7. American Indian or

Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 98 97 91 93 93
% Exceeds 27 20 16 19 45
Number of students tested 49 60 65 59 60

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseénstsidue to the small number of students in tHagrewp
(less than 1%). We were unable to locate the numibstudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DeparttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgthginformation provided to schools from the ADE
only accounts for the overall number of studergge (the information provided to schools was mokén
up by number of students tested within that subgmior to 2012).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Meets plus % Exceeds

90

93

95

97

91

% Exceeds

22

21

23

33

23

Number of students tested

104

98

99

98

109

Percent of total students tests

100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

93

88

95

100

83

% Exceeds

Number of students tested

28

26

2. Students receiving Special
Education

% Meets plus % Exceeds

50

67

69

86

86

% Exceeds

15

29

Number of students tested

12

12

13

14

3. English Language Learner
Students

% Meets plus % Exceeds

71

33

67

100

75

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

90

87

94

96

79

% Exceeds

19

15

17

Number of students tested

31

30

30

28

30

5. African- American
Students

% Meets plus % Exceeds

90

100

67

100

75

% Exceeds

33

33

20

Number of students tested

10

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

100

% Exceeds

30

29

33

33

50

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 91 96 96 96 98
% Exceeds 24 20 24 33 24
Number of students tested 53 54 59 58 64

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseénstsidue to the small number of students in tHagrewp
(less than 1%). We were unable to locate the numibstudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DeparttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgthginformation provided to schools from the ADE
only accounts for the overall number of studergge (the information provided to schools was mokén
up by number of students tested within that subgmior to 2012).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: Pearson

Test: AIMS Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Meets plus % Exceeds

96

93

96

94

94

% Exceeds

13

26

28

24

17

Number of students tested

98

97

115

114

100

Percent of total students tests

d

100

99

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

97

96

91

84

84

% Exceeds

Number of students tested

33

23

2. Students receiving Special
Education

% Meets plus % Exceeds

78

57

43

67

71

% Exceeds

17

11

Number of students tested

14

3. English Language Learner
Students

% Meets plus % Exceeds

100

50

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

92

97

97

88

95

% Exceeds

17

14

11

Number of students tested

36

35

33

35

23

5. African- American
Students

% Meets plus % Exceeds

100

100

50

83

% Exceeds

17

33

33

Number of students tested

10

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

% Exceeds

29

67

25

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 98 89 94 98 97
% Exceeds 12 27 27 25 18
Number of students tested 49 56 68 68 65

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Some subgroup data are not reported due to a soraber of students in the subgroup. The
school has not reported alternatively assesseénstsidue to the small number of students in tHagrewp
(less than 1%). We were unable to locate the numibstudents tested in the Free and Reduced Lunch
subgroup prior to 2012 because the Arizona DepanttmieEducation only published the percent of shigle
who passed the AIMS assessment within that subgthginformation provided to schools from the ADE
only accounts for the overall number of studergge (the information provided to schools was mokén
up by number of students tested within that subgmior to 2012).
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